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ABSTRACT 

A study was conducted to measure faculty perceptions 
of academic standards and the level of academic intensity in transfer 
courses. Questionnaires were sent to chief academic officers (CAO's) 
at 30 community colleges, asking them to distribute five instruments 
to members of the academic senate and five to instructors who were 
not members of the academic senate. Responses were received from 158 
instructors r for a response rate of 53%. Major study findings 
included the following: (1) 72.2% of the respondents indicated 
current or prior membership in academic senates, and 26.6% had no 
prior experience; (2) no significant differences were found between 
the instructors who had academic senate experience and those who did 
not in terms of their familiarity with codified standards and 
intensity levels; (3) both groups of faculty agreed strongly that 
baccalaureate-oriented courses require students to demonstrate 
college-level critical thin)cing abilities, while they disagreed 
strongly with the idea of lowering academic standards to assist 
inadequately prepared students; (4) instructors with senate 
experience agreed more strongly with the importance of academic 
standards and levels of rigor in community college courses than die: 
those without such experience; and (5) there were no statistically 
significant differences of opinion found between faculty with a 
master's degree and those with a doctorate, nor between liberal arvs 
faculty and those teaching other subject areas. Data tables are 
attached. (JMC) 
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ACADliMIC S TANDARDS IN THR CAIJFORNIA 
COMMUNHY COimClES: A STUDY Ol^ 
15AClJt.lT PERCEmONS 

iNTRODlJCnON 

California's system of higher education is three tiered. 'Die California State 
University (CSU) and the University of California (UC) accept high school graduates in 
decreasing proportion depending upon academic ranking. ITie community colleges accept 
anyone eighteen years of age or older who can benefit from instruction. 

The community colleges seek to provide higher education to people who, for 
whatever reason, camiot or did not attend the university. ITiis egalitarian system favors 
those who did not do well in high school, those who cannot leave home to attend a 
university, those who seek vocational training in preparation for employment, those who 
return to school for personal enrichment, and last but not least, those who cannot afford 
the high costs of a miivei'sity education. In many cases tlie colleges provide a second 
chance for the young and a last chance for the elderly. 

BACKGROUND 

The tension created by the dichotomy between equal and unrestricted access, with 
an implied promise of success, a id the imperative of academic quality has alternately 
favored one side or the other (Randall, 1988; Academic Senate for California Comramiity 
Colleges, 1986). Currently, since the passing of Proposition 13 which shifted commmiity 
lunding for the colleges to the State, the argument seems to be in favor of quality through 
accountability (Assembly Hill 1725, 1988). Yet the problem persists. In 1986, the 
Commission for the Review of Uie Master Plan for Higher HducatioLi recommended that 
in order to improve dcademic quality... "the Hoard of Governors combine open access 
with clearly defmcd academic standards..." and that "'llie highest priorities and primary 



ERIC 



3 



iunctions of the Community Colleges be reaifinued as the provision of rigorous, high 
quality lower division instruction for students who wish to obtain associate degrees, 
transfer to a four-year institution, or prepare for an occupation." (Fahrenbruch, 1986 p. 
34, 36). In theory at least, high academic standards in community college transiier 
courses have become synonymous with education at the collegiate level, i.e. they are 
courses of sufficing rigor and quality to satisfy the requirements of the UC and CSIJ. 

In addition to the mission of the colleges, the broad range of student 
characteristics must be noted. In general, the student body of a community college is less 
prepared, older, more part-time, and more vocationally oriented than their university 
counterparts. (C'ohen el dl, 1987). If the widespread notion that community colleges 
incTeasingly are offermg less than college-level instruction is correct, because of poorly 
prepared students, then it is understandable that community college faculty cope by 
"diluting the course and teach at a reduced level of abstraction and complexity, not 
teaching the course as advertised but instead concentrating on basic skills, or trying to 
ignore the problem by assigning easier readings, less writing and more objective 
examinations" (lx)ndon, 1982, p.lO\ 

THKPROiiLl'M 

How do California community colleges' instructors of transfer courses 
operationaliy.e the concept of academic standards within their courses, and is there a 
difference in performance between instructors with academic senate experience and those 
without that experience? To what degree does age, gender, ethnicity, teaching 
experience, educational level, and teaching subject area affect faculty understanding, 
interpretation and implementation of established academic quality norms and levels of 
intensity? Are faculty, in applying standards, influenced by students, peers, the 
institution, the system, or State and national concerns? 
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DEHNmON OFTHRMS 



Academic Standards meaus the quality of education, the level of which has been 
establij>hcd by authority and require student performance based on stated course 
objectives tested through essays, problem solvmg and skills demonstrations as 
appropriate, and graded in accordance with demonstrated proficiency. 

Academic Rigor or level of intensity means an educational course of a scope and degree, 
the level of which requires a minimum of three class hours per week, individual study 
outside of class, and if appropriate defined entrance skills. 

California Community College Instructor means full-time faculty members, certificated 
in the State of California, and functioning as such. 

Transfer Course means community college courses meeting minimum academic 
requirements both in terras of qualit)' and rigor, as stipulated in Title V of the 
Administrative C:odc, Sections 55002 & 55805/6, and acceptable to UC and/or CSIJ. 

Academic Senate means an organization formed m accordance with the provisions of 
Title V, Section 53200 whose primary function is, as the representative of faculty, to 
make recommendations to the administrb*jon of a college and to the governing board 
of a district with respect to academic and professional matters. 

College Level means that tlie expectations of the instructor, the value and rigor of the 
course content, terminal performance objectives, textbook and material content and 
readability levels, and standards and practices used at comparable uLstitufH^ns of 
higher education will be the bases for detcnnining minimum college level standards. 



Tm-: ACADJiMJc: Si<:najk 



Assembly (Concurrent Resolution No. 48 of 1963 provided for the establishment 
at each "junior college" ol an academic senate and conferred upon tlie senates legal 
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recognition and a specific jurisdictiou in academic and professional matters (Conn, 1986). 
l^tcr events established the Academic Senate tor California Community Colleges and 
codified the composition, duties, and responsibilities in Title V of the California 
Administrative Code. 

ITie Academic Senate for California Conmiunity Colleges (ASCCC) has 
maintained a lively participation in determining and establishing academic standar<ls/rigor 
in 'Jhe college's curriculums. llicse efforts are reflected in a series of studies, reports, 
recommendatioiLs, and amendment^- designed to strengthen the system (Farland, 1985; 
Academic Senate for California Community Colleges, 1986). Some of these have been 
incorporated into the Code and specify levels of academic quality and rigor, especially in 
irdnsfct and degree courses G'itle V, Section 55002 etc.). The leadership exhibited by tlic 
ASCCC has resulted in the creation of either ad-hoc or standing subconmaittees of college 
academic senates charged with tlie responsibility of ensuring that curriculum changes, 
modifications, and implementation remain in consonance with 1 itie V standards. 

ACADIiMlC STANDARDS IN CAlJimNlA 

% 

As specified in l itlc V, college level courses aic taught by a credentialcd 
instructor, offered as described hi the Course Outline of Record, and a copy of tlie outline 
provided to each itistructor. '["he courses must be taught in accordance with instructional 
objtx;Uves common to all students enrolled hi the course, must measure student 
performance in accordance with stated course objectives, must issue recorded grades 
based on demonstrated student pro^'ciency, require a minimum of three hours of work per 
week, and require independent study outside of class. When appropriate, the courses may 
require entrance skills and/or prerequisites prior to enrollment, and may require eligibiUty 
tor enrollment in associate degree credit courses in English and/or mathematics. In 
addition tliese courses require critical thinking and the ability to apply concepts at the 
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college level, learaiag skills aud vocabulary comineiLsuiate with a college course, and 
require that educational material be at the college level. Grades awarded to students are 
to be penuanentJy recorded and are based on demonstrated proficiency in the subject 
matter and the ability to demonstrate that proficiency, at least in part, by means of essays, 
or, when deemed appropriate, problem solving exercises oi skills demonstrations (Title 
V, Section 55758). 

Rl'SHAUCH QlJlvSTlONS 

'Vhc following research questions were formulated to guide the study. These 
questions were derived from the academic standards and rigor for transfer courses defined 
ill stale regulations and from the prevailing hterature on the topic. 
I. Is Uiere a difference of interpretation and application ol" academic standards between 
community college insUuctors who teach transfer courses and are, or weie, members 
of the academic senate, and community college instructors who leach U'ansfer courses 
but are not, nor were, members of the academic senate? 

a. Is there a difference between the two groups in the familiarUy with codified 
academic standards and intensity levels? 

b. Is there a difference between the two groups in the perception of the importance 
of codified academic standards and levels of rigor? 

c. Is tlieiv a difference of op tion between the two groups regarding tJie importance 
of incbiding academic standards and levels of intensity into individual written 
syllabi? 

d. Is there a dilfcrencc of opinion betwetin the two groups regarding the 
implemenUuion of codified academic standards and levels of rigor at the 
classroom level? 
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2. Is there a dUTereuce oi' iutciprctation aud operationalizatiou of academic stanJards by 
community college faculty who teach transfer courses when examined 
demographically, i.e. age, gender, ethnicity, level of education, years of teaching 
experience, and subject area taught; and 

3. Is there a difference of opinion between faculty members with academic senate 
experience and those without senate experience regarding the meaning, establishment, 
detennination, review, aud influences acting upon the development of academic 
standards and levels of intensity m community college transfer courses? 

MKl'IIODOLOGY 

Instrumentation 

The instrument was developed to measure the respondents' perceptions pertaining 
to the operationalizatiou of academic standards and levels of mtensity in transfer courses 
at the classroom level. I'he insti-ument consisted of foui parts: Part I contained 8 
questions tliat solicited background (demographic) inibrmation from the respondents. All 
other questions of the instrmricnt applied exclusively to community college translcr 
courses or programs. Thirty one questions in Part II were arranged in Likert format and 
weighed at five value levels: Strongly Agree (1), Agree (2), Undecided (3), Disagree (4), 
and Strongly Disagree (5). Part 111 of the instrument consisted of four questions dealing 
with the Important (Considerations for the fonnulation of academic standards and levels of 
uitensity that required response in tenns of agreement or disagreement expressed in 
percent, such that the total percentage of all choices summed 100%. 



TMrty community colleges were selected from the Caliloniia Community College 
Directory so that representative samplings could be obtained from small, medium, and 
large colleges; and from the north and south sections of the State. I^etters of 
transmission, included in each package of booklets, requestet! that the Chief Academic 
Officer (('AO) of each college distibute five booklets to instructor members of the 
academic senate, and live to instructors not membeis of tlie academic senate. The CAO 
had full discretion in the selection of respondents. 

Retmned questionnaiies were collected and sorted by college identification 
number. One hundred and tillty eight questioimaircs were returned within the allotted 
time, a 53% response rate. 
Data Processing and Analysis 

The raw data were processed and analyzed using the Slat View 512+ Program by 
Brain Power, Inc. llie data weie analyzed by calculating means, frequencies, 
percentages, and by using one-factor Analysis of Variance (ANOVA) with a significance 
level estabhshed at 0.05. (Correlation coefficients were developed, also, to determine the 
relationships between years of teaching experience of the respondents and the research 
questions. 

Ri':sui.Ts 

Responses were received from 23 (76.7%) of the 30 community colleges that 
were scle<;tcd for this smdy. Fifty one percent of the respondents were from colleges 
located in urban areas; and 53.2 percent were from medium sized colleges. 

In terms of academic senate experience 1 14 (72.2%) of the respondents indicated 
current or prior membership in academic senates, and 42 (26.6%) admitted to no prior 
experience in an academic senate. The mean ol community college teaching experience 
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expressed in years was 14.6. Ninety eight instructors (60%) held a Masters Degree as 
their highest earned degree and 44 (27.9%) held Doctorates. Ninety instructors (57.1%) 
were teaching Communications, Humanities, or Fine Arts and were tallied under the 
heading of Liberal Arts instructors, and 66 instructors (41.8%) taught in the Natiiral, 
Physical Sciences, or Mathematics curricula or other disciplines and were tallied under 
the heading of Other. Most of the instrucU)rs, 94 (58.9%) were 50 years of age or 
younger and 61 were 51 years of age or older. liighty nine icspondents were males 
(55.1%;) and 60 were females. One hundred twenty four of the respondents were 
Caucasian (78.5%) and 32 were of oiher ethnic descent 

No significant differences were found between Uie instructors who had academic 
senate experience and those who did not have this experience when the two groups were 
examined on their familiarity with codified academic standards and intensity levels. The 
l otal Mean for each item indicated that both groups of faculty registered the strongest 
opinion of agreement with the item that baccalaureate oriented courses require that 
students demoiLsU^Ue tlie abihty to think critically at the college level. Tho strongest 
disagreement was displayed with the item that additional work outside the class shQul4 
not be required for a liaccalaureate oriented course. 

'Cherc was a statistically significant difference of opinion (Probability 0.0265) 
between the two groups on the importance of academic standards. Instructors with senate 
experience agreed with the importance of academic standards and levels of rigor in 
community college courses more strongly (Total Mean 19.68) than th<,sc witliout such 
experience (Total Mean 21. 19). The responses given to 4 Items, may be the causal items, 
lliere were differences in committnent toward Ic^unmg skills and vocabulary at the 
college level. Instructors with senate experience tended to strongly agree (mean 1.27), 
while faculty without senate experience agreed (mean 1.98). Also faculty with senate 
experience favor enU-ance skill evaluations (Mean 2.40), while tliose without senate 
experience tend to be undecided (Mean 3.23). P'aculty with senate experience registered 
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a disagree vote (Mcaii 4.09) lor the application oi academic staadaids in accordance with 
community views while those instructors without senate experience expressed a lesser 
dissent (Mean 3.84). Finally, faculty wiUi senate experience voted for common academic 
standards for the same course with an approve rating (Mean 2.07), while those without 
that experience were mainly uudedded (Mean 2.98). The Total Mean for each item 
indicated that both groups of faculty registered the strongest agreement with the Item tlial 
baccalaureate oriented courses must require learning skills and vocabulary commcnsurdtc 
with college level courses, llic two groups registered disagreement with the Item that 
academic standards should be applied m accordance with local views. 

1 here was no significant difterenccs of opinion between iastructoi's with academic 
senate experience and those without it regarding the writing of levels of intensity of 
academic standaids into individual syllabi that are prepared for transfer courses. Results 
indicate that insUiictors report that academic standards should be hicorporated in written 
syllabi provided to students and that students ai'c able to comprctiend those standards. 
Also, instructors repoit that students should be evaluated and final grades assigned based 
on tlic standards and objectives of the ('oursc Outline of Record. 

1^'inaUy, tliere were no significant dilferences of opinion between faculty with 
senate experience and those without it, regarding implementation of academic standards 
and levels of inteiLsity at the classroom level The Total mean for each item indicated tliat 
botJi groups of laculty registered th. j strongest opinion in agreement about the Item that 
baccalauieate oriented coui-s s must require tliat learning materials be at t:ic college level 
The two j'foups rtYVsterod strongest disagreement with the Item thatacae ^mic standards 
rn y be lowered in order to assist inadequately prepai'ed students. 
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llYPOTIliiSriS 



Null Hypothesis # /. I'hcre is no significant dillcicncc (at the 0.05 level) l>ctween 
(California community college faculty who teach transfer coui'scs and who are or were 
membei's of the academic senate and Uiose wlio arc not and have not been tncmbcrs of 
the academic senate, regarding codified acartemic standards and levels ot rigor 
applicable to community college transfer courses. 

I he sample population was examined under tiiis Null liypotliesls for dillereiices 
of ophiion bet\veen faculty with academic senate experience (114) and faculty without 
academic senate experience (42), A sigiiillcanl differeiKJe ol opinion between the iwo 
groups was found when they were examined on the importance of codilied academic 
standards and levels of rigor (fable 2), The level of s5j.',:i\ricance was established at 0.0.*^ 
and the resulting Probability was calculated to be 0.026,*), tlius tJie Null was rcjeck'd. 
NuU Hypothesis # 2. fhere is no significant difference at the (0,05 level) between 
C'aliloraia coimnimity college faculty who teach transfer courses regarding codified 
academic standards and levels of intensity when examined demographically, i.e. age, 
gender, ethnicity, level of education, subject area taught, and years of teaching 
experience. 

The sample population was examined under this Null HypotJiesis for differences 
of opinion based on tlie demographic variablcii of faculty level of education, subject aici* 
taughl, age, gender, ethnicity and years of teaching experience. Ilie Null was rejected 
due to statistically significant differences of opinion found when faculty were examined 
by tJie demographic variables of age and gender, 

Ihere were no statistically significant differences of opinion found lx?tween 
faculty having a level of education at the Masters Degree and Uiosc having an educaiioi) 
at the Doctorate level. No statistically significant differcnccii of opinion were found 
between faculty leaching Liocrai Ails subjects and those teaching OUicr sut)jecl areas. 



There were 124 Caucasian faculty membei's and 32 faculty mcmberi* ol other ethnic 
groups that responded to this survey; there were no statistically significant differences of 
opinion found between faculty ethnic groups. ITie correlation between years of teaciiing 
experience and the postulations of the Null Hypothesis were very small and not 
statistically significant 

On the issue of implementing codified standards and levels of rigor in the 
classroom, a statistically significant difference of opinion was found between faculty 50 
years of age or less (94 respondents) and those bl years of age or more (61 respondents). 
'Vhc results of the analysis established the Probability at 0.0425 and the Total Mean for 
the older group was 23.77 while their youngci- counterparts scored a Total Mean of 
22.04. These results sugges' that those faculty 50 years of age and younger exhibit a 
greater degree of agreement ihan the older gioup witli implementing codified academic 
standards in accord with current regulations. 

There were 89 male faculty members and 60 female faculty members who 
responded to this survey. A statistically significant difference of opinion existed between 
male and female iiacultj' members on all four sub-parts of Research Question 1 . bcmale 
instructors in all cases displayed a greater level of agreement witli tiie sub paits of the 
first Research Question Ihan male faculty. 

O-nW.R iNTHRlvSTINCi I'1N1)IN(]S •- APPLICATION QUHS'J'IONS: IMPORTANT 
CONSIDl'lKAl'IONS Ol- A(^\])1;M!(: STAN]:)ARI)S and LI-VRLS OF iNTI'NSrrV 

Questions on the important considerations of academic standards and levels of 
rigt r found in Part 111 of the survey instrument were designed to reflect the degree of 
daily, practical use ol the standards and levels of intensity for traiLsfcn* courses that 
community college faculty would normally apply in the classroom environment. 
Respondents were asked to mdicatc in percent, as a portion of 100%, the relative 
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iiiipoilauce that each option had in their estimation. ITie means represent a portion of 
[00% divided amoii^^ the important considerations. 

Aspects of academic standards to be included in a community college transfer 
course considered relatively important by faculty were; student mastery of specific course 
objectives, students think critically and apply concepts at the college level, and 
comparable levels of rigor relative to a lower division university course, ("onsidered 
relatively unimportant by faculty were rigorous grading practices and students 
demonstrate prerequisite entrance skills. 

The iniportaiit bases for establishing academic standards in a community college 
U^anjs;fer course were identified as; university requirements, course goals and objectives, 
and the subject matter taught Faculty considered student characteristics and local 
community needs unimportant as bases for establishing academic standards. University 
requirements were perceived as very important 

Important decision makers in establishing academic standards were identified as; a 
group of faculty tcachinp^ the same course, an academic department or imit, and the 
college curriculum committee. Rankwl as relatively unimportant decision makers were; 
an individual faculty member and university faculty members. The group of faculty 
choice was perceived as very important 

l^inally, lacully selected important considerations for the review of academic 
standards in a transfer course. Those considerations deemed relatively important were; 
when the knowledge base in the subject matter changes, when course goals and objectives 
change, and when the ncaiest university makes curriculum changes. Identified as 
unimpoilanl were changes in the needs of the commrnity and changes in the student 
body. 

Significant differences of opinion were found in the following Important 
Considerations of academic standards in the four Application Questions when 
demographic variables were used for comparison purposes, 
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1. Academic Standards in a Community College Transfer Course Should Include: 
Rigorous (trading Practices. A statistically significant difference of opinion existed 
on this item between faculty with senate experience (13.14) and faculty without that 
experience (9.20). haculty with senate experience deemed the issue of greater 
important tlian did faculty without senate experience. 

Students Must Think Critically and Apply Concepts at the College I^vel. 

haculty of ethnic minority origin rated this issue (37.83) to a higher degree sufficient 
to establish a statLstically significant difference trom the position held by their 
Caucasian peers (20.50). 

2. Academic Standards in a Community College Transfer Course Should be 
Established: 

With Student Characteristics in Mind. Ethnic minority instructors (12.47) dilfcred 
signilicautly liom their Caucasian counterparts (7.84) by assigning a greater degree of 
importance to this issue. 

Mased on tlic Subject Matter TaughL llie younger faculty members (50 years of 
age and below), (26.27) rated this '.iCii of sufficient importance as to establish a 
signiiicant dilference of opinion from that held by their older cohorts (19.49). 
.?. Academic Standards in a Community College IVunsfer Course Should be 
Determined by: 

All ludividuaJ Facultj^ Member, this item although universally ranked fourth by 
tlic respondents, created significant differences of opinion and was granted a highcT 
degree of lav{)r by faculty teachmg Liberal Arts, male faculty members, and etliaic 
minority lacuUy. 

4. Academic Standards Established for a Community College Transfer Coarse 
Should be Reviewed to Determine Appropriateness: 
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When the Student Body (llhangcii. Instructors of ethnic minority ori^jin (8.33) 
dilfered significantly from Caucasian instructors (4.63) and gave this issue a higher 
degree of importance. 



Conclusion 



ERIC 



I'he results of this study indicate that community college faculty register opinions 
about academic standards which reflect the intent of the regulations guidmg community 
college mstructional programs in California. ITiese opinions, also, reflect the themes in 
the current literature concerning the necessity for maintaming academic standards and 
levels of rigor in transfer level courses. Faculty perceive the importance of academic 
standards in vocational/technical courses somewhat similar to baccalauieate courses. 
Since vocationalAechnica] courses frequently U^ansfer to senior colleges and universities, 
similar views of standards for these courses are important, as well as for meeting the 
rcquirementb . ^ the occupation related to tlie vocational program. 

It is clear that the body of knowledge, the course goals and objectives, and 
unrversity requirements influence tlie development and implementation of academic 
standards in Uie classroom, Smdent characteristics, community needs, and institutional 
mission arc not perceived as important for establishing and implementing academic 
standards and levels ol rigor. This finding reflects an interesting paradox. On the one 
hand, transfer coui^ses should reflect university requirements and, from an essenUalist 
standpoint, be grounded in the disciplines of knowledge. Conversely, community 
colleges are locally conUolled institutions charged witJi meeting the educational needs ol" 
the community through an open door policy. Unlike universities with restrictive 
admissions policies most coimnunity colleges have little or no requirements for entrance 
into uansfer level courses. Are faculty e^jlablishing and implementing standards trom a 
knowledge base in the discipline for which some community coilcgi; students arc ill 
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prepared for success? The staiidardiy.cd test scores, high school CjPAs, aud demographics 
oi the coinmiuiity college student body require that this question be carefully considered 
by community college faculty. 

Vhere arc some variables which seem to influence faculty opinions about 
academic standards aud levels of rigor. Overall, however, demographics and senate 

6', 

vci-sus non-i.enate experience had little impact on faculty views. Two variables of note 
are gender and ethnicity. Gender contributed to differences in five instances while 
eUinicity inl'luenced differences in four areas. 1^'emale faculty were in stionger agreement 
than tJieir male counterparts witli those items dealing with familiarity aud importance of 
academic standards as emanating from the regulations governing community college 
U^isier courses. Kthnic minorities, and males opted for a larger role for the individual 
tiaciijlty member in determining academic standards in a transfer course. Ethnic minoiiJy 
faculty also teildetl to place more importance on the characteristics of the students when 
establishing academic standards in transfer courses. 'Ihese two sets of fmdings could 
have important implications lor community colleges as the numbers and percentages of 
female and minority faculty increase. Perhaps females are more aware of and/or 
supportive of the rules and regulations governing academic standards. Ethnic minorities 
may be more attuned to the needs of students based on some personal experiences and 
have determined some need for change in the manner ui which standards are established 
for transfer coui-ses. However, differences based on ethnicity in this study were a matter 
ot degree and not reflective of dilfcrenccs in philosophical orientation. 

IMPLICATIONS I'OK I'K ACmCl'; 

I. With recent additions of more females and minorities to the ranku of cormnunity 
college faculties, campus-wide discussion of academic standards and levels ol rigor 
examining tJie demands of tJie subject matter and the needs of the students and 
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cominuiiity should be undertaken on a department by department basis. Continuing 
discussion of these topics is rcquiied to produce consensus among somewhat 
disparate faculty. 

Regional, subject matter articoJution conferences between community colleges and 
universities should be held on a periodic basis to discuss academic standards and 
cxpct:ted levels of rigor in lower division university courses, since the university 
rcquiicinents seem to have a sizable influence on the establLshmeut ol" academic 
standards in community colleges. '^Thesc conferences should produce agrement on 
assignniciiLs, examination types and other manifestations of academic standards in 
ttie classroom. 

Goals and objectives for every conmiunity college transfer course should be 
explicitly stated in the syllabus. The curriculmn committee of the community 
colleges should undertake a periodic review, or supervise a departmental review, of 
ail syllabi to assure that these goals and objectives appear on the syllabi and that they 
are updated when major changes occur within a particular body of knowledge. 
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LiXCMiRFl'S I ROM ITHIi V 
Sl'CnON 55002 - STANDARDS AND CRlTIiRlA I'OR COURSMS \m Cl.ASSI-S 

The college and/or district cuniculum committee shall rcconinicnd 
approval of the course on the basis of the following standards: 

1 . The course provides for measurement of student performance in terms 
of slated course objectives and culminates in a fomial pcnnanently 
recorded grade based upon unifonn standards in accordance with 
Section 55758 of this part. The grade is based on demonstrated 
proficiency in subject matter and in the ability to demonstrate that 
proficiency, at least in part, by means of essays, or, in courses where 
the curriculum committee deems them to be appropriate, problem 
solving exercises or skills demonstrations by students. 

2. The courses treat subject matter with a scope and intensity wliich 
requires students to study independently outside of class time. 

3. When the college and/or district cuniculum committee deems 
appropriate, the course shall require entrance skills and consequent 
prerequisites for the course before students are enrolled. 

If success in the course is deemed by the cuniculum committee to be 
sufficiently dependent upon communication or computation skills, then 
the course shall require as prc-or-co-requisites eligibility for enrollment 
in associate degree credit courses in linglish and/or mathematics 
respectively. 

4. The courscwork calls for critical thinking and the application of 
concepts determined by the curriculum committee to be at college level. 

5. 'Ilic course requires learning skills and a vocabulary which the 
curriculum committee deems appropriate for a college course. 

6. The course is described in a course outline of record which shall be 
maintained in the official college files and made available to each 
instructor. The course outline of record shall specify the umt value, 
scope, objectives, and content in terms of a specific body of 
knowledge, llie course outline shall also specify types or provide 
examples of required reading and writing assignments, other outside of 
class assignments, instructional methodology and methods of 
cviiluation for determining whether the stated objectives have been met 
by students. 

7. All sections of the course are to be taught by a credentialed insti-uctor 
in accordance with a set of objectives and other specifications defined 
in the course outline of record. 
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Table 1 



Famiuarity with codihed academic standards and Intensity Levels by Faculty with and witholt academic 
senate exper ence(n= 156) 

Saiate Experi encg No Senate Experience 

IqM Mean Total Mean ProbabiUty 

mm miQ 0.0803 



ERIC 



Senate Exijerieiice iia Senate 
Mean lolalMeaa 

1. Vocational/Technical Courses Should Not Require that 

Learning Materials be at the College Level 2.16 2.28 2.17* 

2. Textbooks Should be Selected in Cooperation With 
University Faculty and Standardized Tliroughout tlie 

Community Colleges. 4.00 4.28 4.05 

3. The Course Outlines of Record Should be in Stiict 
Accordance With the Couise Description Found in 

the College Catalog 1.84 1.91 1.85 

4. The Pertinent Sections of Title V of the California 
Administrative Code Wliich Establish Academic 
Standards and Levels of Intensity for Transfer Courses 

Should be Required Reading for All Faculty. 1.89 1.97 1 .92 

5. In Vocaiional/Iechnical Courses, Student Proficiency Must 
be Demonsti-ated, at Least in Part, by means of Essays, 

or Problem Solving Exercises, or Skill Demonstrations. 1.56 1.70 1 .59 
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Table l continued 



Familiarity with codified academic Standards and Intensity levels by Faculty with and without academic 
Senate Experience (N= 1 56) 



Senate Ex perience 

iQtalMsaQ 
1M2 



-Vq Senate Experience 
Total Mean 



QMQl 



Sggate E xperie nc e 
Mean 



Nq Senate Experience 



TQta l Mean 



6. Additional Work, Outside of Class, Should Not be 
Required for a Baccalaureate Oriented Course 



1.38 



1.56 



1.59 



Vocational/Technical Courses Should Require 
Lemming Skills and Vocabulary Commensurate With 
College Level Courses 



2.47 



2.49 



2.45 



8. Common Academic Standards and Levels of Intensity 
Should be Used in All Community Colleges for the 
Same Courses 



1.40 



1.61 



1.44 



Baccalaureate Oriented Courses Must Require that 
Students Demonstrate the Ability to Think Critically 
at tlie College Level 



1.42 



1.51 



1.43 
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Indicates Reverse Scoring. 
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Legend: Strongly Agree = 1 Agree = 2 Undecided = 3 Disagree = 4 



Strongly Disagree = 5 



Table 2 

Importance of codified academic standards and Levels of rigor by Lsstructors with and Without 
ACADEMIC senate Experience (N = 156). 

S.enate Experience >J1q Senate Experience 

Total Mean T^ Mean Probability 

19.68 21.91 0.0265** 
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1 . Baccalaureate Oriented Courses Must Require 
Learning Skills and Vocabulary Commensurate 
With College Level Courses. 

2. Established Entrance Skills Should Not be Required 
for Enrollment in a Vocational/Technical Course. 

3. Academic Standards Should be Applied in Accordance 
VVith Local (Communit)') Views. 



5. Vocational/Technical Coui-ses Need \ot Require the 
Abilitv to think Critically at the College Level 

6. Common Academic Standards and Levels of Intensit) 
Should be Used in All Community Colleges for the 



Sgoatg 



1.27 



.40 



4.09 



4. All Classes Should be Taught in Accordance With 
Instructional Objectives Common to All Sections of the 
Same Course. ].81 



L82 



Mm T otal Mean 



1.97 



3.23 



3.84 



1.76 



1.86 



1.46 



2.60* 



3.99 



1.77 



1.82^ 
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Same Courses. 



2.07 



2.98 



2.30 



Table 2 continued 

Importance of Codihed academic standars and Levels of rigor by instructors wtih and without academic 
Senate EXPERIENCE (N = 156) 

££nat£ E xperience Senate Experience 

IfiM Msm Ism Mean Probability 

19.68 21.91 0.0265** 



7. Established Entrance Skills Should be Required for 
Enrollment in a Baccalaureate Oriented Course. 

8. It is Not Important to Have Specific Academic Standards 
Accepted by All Faculty Who Teach the Same Course. 



Senate Ex perie nce Senate Experience 

Mean Mean liMMsaii 



1.91 



1.89 



9. Course Requirements, Assignments, and Examinations for 

Vocational/Technical Courses Must be at the College Level. 2.43 

* Indicates Reverse Scoring. 
** Indicates Significant Item. 



1.93 



1.84 



2.51 



1.90 



1.85^ 



2.42 



Legend; 

Strongly Agree = 1 



Agree = 2 Undecided = 3 



Disagree = 4 Strongly Disagree = 5 
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Tables 



Importance of Including academic standards and Levels of Intensity into Individual Written Syllabi by 
instructors with and without academic senate experience. 



Senate E xperience 
10.24 



No Senate Experience 

TotTx! Mean 

10.79 



0.2988 



The Final Grades Assigned to Students r'.o Not 
Necessarily Have to Reflect the Level of Intensity 
Written Into the Syllabus. 



Sena t e Experience Mq Senate Experience 

Mgan Mean Total Mean 



2.35 



2.09 



2.26* 



Academic Standards Established in the Course Outline 
of Record Must be Included in Individual Syllabi 
Issued to Students. 



1.82 



1.88 



1.82 



Written Syllabi Which Specifically Describe the Course 
Standards are Confusing to Students and Should Not be 
Disfibuted to Them. 



4.48 



4.44 



4.44 



4. Students Should be Evaluated in accordance With Course 
Objectives as Stated in the Course Outline of Record 



1.61 



2.37 



1.80 



* Means Re\ erse Scoring 



Legend: 

Sti-ongly Agree = 1 



Agree = 2 Undecided = 3 



Disagree = 4 Strongly Disagree = 5 
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Table 4 



IMPORTANCE OF IMPLEMENTING CODIFIED ACADEMIC STANDARDS AND LEVELS OF RIGOR IN THE CLASSROOM BY 
INSTRUCTORS WITH AND WITHOUT ACADEMIC SENATE EXPERIENCE (N = 156) 



Senate Experience 

IsMMsSD, 
22.86 



No Senate : 
22.35 




1. In Baccalaureate Oriented Courses, Student Proficiency 
Should be Demonstrated Primarily by Means of 
Objective Examinations. 

2. Academic Standards may be Lowered in Order to Assist 
Deserving Students Who are Not Adequately Prepared 
for the Course. 

3. The Practice of Allowing Almost Anyone to Eni*oll 
in the Community Colleges is Causing Academic 
Standards to be Lowered. 

4. Baccalaureate Oriented Courses Must Requii'e that 
Learning Materials be at the College Level. 

5. Additional Work, Outside of Class, Should Not be 
Required for a V(x:ational/Technical Course. 



Senate Experience No Senate Experience 



Mean M£§A Total Mean 

3.50 3.23 3.47 

4.55 3.93 4.35 

3.59 3.14 3.43 

1.46 1.63 1.49 

1.77 1.81 1.77* 
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Table 4 Continued 



Importance of Implementing Codified academic Standards and levels of rrigor in the Classroom by 
Instructors with and without academic senate experience (N = 156) 

Senate Experience No Senate Experience 

22.86 22.35 




6. Academic Standards and Levels of Intensity for Transfer 
Courses Should be Established in Cooperation with Four- 
Year Institution Faculty Rather than Only Community 
College Faculty. 

7. All Smdents Should be Graded in Accordance With 
Demonstrated Proficiency in the Subject Area. 

8. In Baccalaureate Oriented Courses, Student Proficiency 
Should be Demonstrated Primarily by Means of Essays, 
or Pi'oblem Solving Exercises, or Skills Demonstrations. 

9. In Vocational/Teclinical Courses, Student Proficiency 
Should be Primarily Demonstrated by Means of 
Objective Examinations. 

* Indicates Reverse Scoring 
Legend: 

Strongly Agree = 1 Agree = 2 Undecided = 3 

33 
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SsQSls I^xpgrieace Sea atg Expgriencg 



Msaa Mean Probability 

1.93 1.93 1.91 

1.57 1.61 1.56 

2.08 2.28 2.11 

3.60 3.30 3.50 



Disagree = 4 Strongly Disagree = 5 

29 



Tables 



IMPORTANT Considerations of academic standards to be Included in a community college transfer course 
BY Faculty with and without senate Experience 



L Student Mastery of Specific Course Objectives. 

2. Students Must Think Critically and Apply Concepts 
at the College Level. 

3. Comparable Levels of Rigor Relative to a Lower 
Division University Course 

4. Rigorous Grading Practices 

5. Smdents Demon5.trate Prerequisite Entrance Skills 

* 1 6.em Represents a Portion of 100% Spread Among 
** Ii dicates a Significant Difference 



Se nate Experience Senate Experience 

Meffl* Mean* Probability 

28.08 26.46 0.6087 

24.67 21.90 0.6110 

23.94 28.29 0.3046 

13.14 9.20 0.0218** 

8.78 10.24 0.3129 



Important Considerations. 
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Table 6 



Important Considerations as Bases for establishing academic Standards in a community college transfer 
COURSE BY Faculty With and without senate Experience. 



1. Based on University Requirements 

2. Based on Course Goals and Objectives 

3. Based on the Subject Matter Taught 



4. With Student Characteristics in Mind 



33.96 
24.70 
23.83 
9.00 



No Senate Experience 

Mean* Probability 



40.32 



22.63 



22.39 



8.07 



0.1767 



0.5011 



0.6651 



0.5953 



5. Based on Local Community Needs 



5.48 



6.59 



0.4815 



Mean Represents a Portion of 100% Spread Among the Important Considerations. 
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Table? 



Decision Makers as important Considerations in Establishing academic standards in a CoMMUNnT college 
Transfer course by faculty with and without senate experience 







Senate Experience 


No Senate Experience 
Mean* 


Probability 


1. 


A Group of Faculiy Teaching the Same Course. 


32.89 


31.71 


0.7831 


2. 


An Academic Department or Unit 


22.88 


21.71 


0.7491 


3. 


The College Curriculum Committee. 


18.75 


18.54 


0.9704 


4. 


An Individual Faculty Member. 


13.95 


12.32 


0.6427 


5. 


University Facult)' Members. 


12.15 


13.29 


0.7014 



Mean Represents a Poitioii of 100% Spread Among the Important Considerations. 
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Tables 



important considerations for review of academic standards in a community college transfer course by 
Faculty with and without senate Experience. 



1. When the Knowledge Base in the Subject Matter Changes. 

2. When the Course Goals and Objectives Change. 

3. When the Nearest University Makes Curriculum Changes. 

4. When the Needs of the Community Change. 

5. When the Student Body Changes. 

* Mean Represents a Portion of 100% Spread Among 



Senate Experience No Senate 



Mean* Mean* Probability 

34.93 30.61 0.2801 

30.03 25.73 0.2896 

22.17 30.07 0.0952 

5.76 08.22 0.1444 

5.09 06.10 0.4855 



Important Considerations. 
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Figure l 

Ranking of application Questions by Senate experience and Demographic Variables 



1. Academic Standards in a Community College Transfer Course Should Include: 



A. Student Masleiy of Specific Course Objectives. 

Smatg Education Subj ect Age 

1 12 1 



Gender 
1 



Ethnicity 
1 



B. Smdents Must Think Critically and Apply Concepts at the College Level. 

Seo ate E ducation Subject Age Gender Fthnicity 

2 3 1 2 2 3 



C. Comparable I^vel of Rigor Relative to a Lower Division University Course. 
^mm E ducati on Subj ect Ags Gender 
3 2 3 3 3 



Fthnirity 
2 



D. Rigorous Grading Practices, 

Sen a t e Educ ation Subject Age 

4 4 4 4 



Q.^der 
4 



4 



E. Students Demonstrate Prerequisite Entrance Skills. 

Smate Education Subject Age 
5 5 5 5 



Gender 
5 



Ethnieity 
5 
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figure 1 continued 

Ranking of application questions by senate experience and demographic Variables 



2, Academic Standards in a Community College Transfer Course Should be Established: 



A. Based on University Requirements. 

genate Education Subject AgS 

1 111 



Gender Fthninity 
1 1 



B. Based on Course Goals and Objectives. 

Senate Education Subject Age 

2 2 3 3 



Gender 
3 



Ethnicity 
3 



C. Based on Subject Matter Taught 

S en at e ed ucation Subject Age 
3 3 2 2 



Gender 
2 



Ethnicity 
3 



D. With Student Characteristics in Mind. 

Seaatg E^ueaiiQn Subject Age 
4 4 4 4 



Gender 
4 



Ethn icity 
4 



E. Based on Local Community Needs. 

Sen_aie Education Subject Age 

5 5 5 5 



Gender 
5 



Ethnic ity 
5 
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Figure i continued 

Ranking of application questions by Senate Experience and Demographic Variables 



Academic Standards in a Community College Transfer Course Should be Determined by: 



A. A Group of Faculty Teaching the Same Coui-se. 

Se na te Education Subject Age 

1 111 



Gender 
1 



Frthnicity 
1. 



B. An Academic Department or Unit 

Senate Education S ubject Age 

2 2 2 2 



Gender 
2 



Frthnicity 
2 



C. riie College Curriculum Committee. 

Senate Education Subject Age 

3 3 3 3 



Gender 
3 



3 



D. An Individual Faculty Member. 

Senate Education Subjec t Age 

4 4 4 4 



GfiiMJer 
4 



Ethnicity 
4 



E. University Facult)' Members. 

SeiLate Education 



Subjapt 
5 



Age 
5 



Gender 



Elhnicjty 
5 
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figure 1 continued 

Ranking of application questions by senate Experience and demographic Variables 



4. Academic Standards Established for a Community College Transfer Course Should be Reviewed to Determine 
Appropriatenes; 



A. WTien the Knowledge Base in the Subject Matter Change. 

Se nate Education Subject Agg 

1 111 

B. When the Course Goals and Objectives Change. 

Se nat e E ducation Subject Age 

2 2 2 2 

C. WTien the Nearest University Makes Curriculum Changes. 

Ssaatg Education Subject Age 

3 3 3 3 



Gendei- 
1 



Gender 
2 



G ender 
3 



F.thnif!tty 
1 



2 



Ethnicity 
3 



D. When the Needs of the Community Change. 

Senate Edyc ati an S ubject Age 
4 4 5 4 



4 



Ethnicity 
4 



E. WTien the Student Body Changes. 

Senate Education Subject Age 

5 5 4 5 



Gende r 
5 



Elhnici^ 
5 



49 31 ^^^^ 

EPIC CLEARINGHOUSE FOR 

JUNIOR cnuEGEs MA(f2 7l992 



